Evidence Based Practice
Training:

Self Management (SM)

Adapted from Sam, A., & AFIRM Team. (2015). Self Management. Chapel Hill, NC: National
Professional Development Center on Autism Spectrum Disorder, FPG Child Development Center,
University of North Carolina. Retrieved from https://afirm.fpg.unc.edu/self-management
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https://afirm.fpg.unc.edu/self-management

What is CAPTAIN

The California Autism Professional Training And Information
Network (CAPTAIN) is an interagency network developed to
support the understanding and use of evidence based practices
(EBPs) for individuals with Autism across the state of California.
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What is CAPTAIN

Marin County SELPA in partnership with CAPTAIN, are
members of the Statewide System of Support as the

Special Education Content Lead for Autism

This project is funded by the California Department of Education
and the California Collaborative for Educational Excellence.
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Levels of Professional Development
to Reach Implementation

Systems
Support

Implementation
Coaching

Workshop/
Training

Information
Session

Systems
Support

This is a Workshop/Training and is designed to
increase your KNOWLEDGE of the topic.

Implementation supports to assist you with use of this
EBP will be outlined following the

TRAINING/WORKSHOP
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Before We Begin...

Please complete the Pre-Training Survey
sent to your emaill
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Learning Objectives:

* Describe what EBPs are
» Define Self Management

» Describe the steps of setting up a self
management program
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What are Evidence Based Practices?

2 Uta"'\flhumc on
’\\\c"q‘ - m E\/\denCe & Practice
p\\ms

NCAEP definition of an EBP:

“Focused intervention practices that have evidence
of efficacy in promoting positive outcomes for
learners with ASD.”

Steinbrenner, J. R., Hume, K., Odom, S. L., Morin, K. L., Nowell, S. W., Tomaszewski, B., Szendrey, S., Mclintyre, N.
S., Yiicesoy-Ozkan, S., & Savage, M. N. (2020). Evidence-based practices for children, youth, and young adults with
Autism. The University of North Carolina at Chapel Hill, Frank Porter Graham Child Development Institute,
National Clearinghouse on Autism Evidence and Practice Review Team.
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Evidence Based Practice Matrix (28 EBPs)

Table 3.7 Matrix of evidence-based practices, outcomes, and age categories

Challenging/
Joint Mental School Self-
readiness determination

Academic/ Adaptive/ Interfering Communi-
Pre-academic Self-help behavior Cognitive cation attention health

Social Vocational

Evidence-Based
Practices

See Table 31

to link
abbreviations
to EBPs

ABI
AAC
BMI
CBIS
DR

6-14 years
15-22 years
6-14 years
15-22 years
6-14 years
15-22 years
6-14 years
15-22 years
6-14 years
15-22 years
6-14 years
15-22 years
6-14 years
15-22 years
6-14 years
15-22 years
6-14 years ;
<
15-22 years
6-14 years
15-22 years
6-14 years
15-22 years
6-14 years
15-22 years
6-14 years
15-22 years

AVAILABLE ON CAPTAIN WEBSITE SEEL\F?fBrEeﬁLéGE
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Selecting EBPs

Before beginning a new practice with a learner, it
Is important to follow four planning steps

1. ldentify the behavior

2. Collect baseline data on the behavior

3. Establish an observable and measurable goal
4. Choose an EBP

— Consider the child and family characteristics
— Consider the teacher and team characteristics
— Consider other available resources

. EVIDENCE
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Selecting an EBP Checklist

Autism Focused Intervention Sebecting an £8P Checklist Autism Focused umm Selecting an £8P Checklist Autism Focused Intervention

Selectiog an £8P Checkllst
AFIRM | Resources & Modules For more information, phase vak: bt (afkm, (REunc.sdul AFIRM | Resources & Modu: For mare information, plaase visk: hitpa://afiem. (Reunc.sdu AEIRM | Resources & Maduies

for mere information, please vit: bt (afkm. (g unc sdul

. . CHECK ANNUAL GOAL FOR: T
---Seledlng an EBP ChGCkIISt-“ AFIRM 1. _Context (When/Antecedent) O ves O no SELECT AN EBP:

2. Target goal/behavior/skill (What/Behavior the learner is to O ves O no
perform)

3. Mastery (How/Criterion for learner progress/mastery O ves [ No

Learner's Name: ___ - - Date/Time:
Observer(sk __
Target Gulllehnwtlslul(:hnn)
i Complete this checklist to select an apnropn.ne pracuu to use vmh the I::mnr with

ASD. IDENTIFY CHARACTERISTICS, CLUES, AND RESOURCES:

Child and Family Characteristics IF APPLICABLE, IDENTIFY ADDITIONALS EBPS TO BE USED WITH THE
Saden svengis e —— SELECTED E3P

[ Reinforcement (R+) [ prompting (PP) [ Modeling (MD)

Has worked before (home/school): Has not worked before (home/school):

[ Task Analysis (TA) [ Time Delay (TD) [0 Visual Supports (VS)

O Functional Behavior O O
COLLECT BASELINE DATA (OR USE SELECTING AN EBP DATA COLLECTION Teacher/Team Characteristics A (FBA)
SHEET): Knowledge level: Successfully used EBPs:

B e
Date/Time | Frequ /Duration Total ADDITIONAL NOTES:

Clues found in the IEP Goal
Goal domain: Potential EBPs (Refer to the Domain Matrix):

Other Resources
Current student supports: Avallable equipment:

DEFINE AN OBSERVABLE AND MEASURABLE IEP GOAL:

Team members: Additional leaming experiences:

Selecting an £8P . Selocting an £8P
DUNC | S, ) e At Toum, 5258 JUNC | s sl 3o o
2 , > e ST Page 1043 Puge2ef 3
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High Quality Training:
Autism Focused Intervention Resources and Modules (AFIRM)
Designed to help you learn the step-by-step process of planning for,

using, and monitoring EBPs with learners with Autism from birth to
22 years of age

Autism Focused Intervention
AFIRM  Resources & Modules

AFIRM Modules  Timely Toolkits  Earn CE Credits  Selecting EBPs  Resources
/\ A 2

Self-management

Self-management

Self-management teaches learners with ASD to discriminate between appropriate and
inappropriate behavior, accurately monitor and record their own behaviors, and reward themselves

for appropriate behavior or use of skill.
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Evidence Base for SM Across Ages and Domains

Name of EBP

Definition of EBP

Communication
Social

Joint attention
Play

Cognitive

School readiness

Academic/
Pre-academic

Adaptive/
self-help

Challenging/
Interfering
behavior

Vocational

Motor

Mental health

Self-
determination

CAPTAIN

Self-Management (SM)

Self-management (SM) is an intervention package that teaches learners to independently regulate
their own behavior. Self-management involves teaching learners to discriminate between appropriate
and inappropriate behaviors, accurately monitor and record their own behaviors, and reinforce
themselves for behaving appropriately. Although learners may initially require adult support to
accurately record behaviors and provide self-reinforcement, this support is faded over time. Self-
management is often used in conjunction with other evidence-based practices including technology-
mediated interventions, modeling, video modeling, and visual supports.

© 0 o

Teddlers Preschodlers EBlementary Scheol Middle Scheol High Scheel Young Adults

v
4 4 v
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What is Self Management

Process of teaching a learner to:

* Discriminate between appropriate and
inappropriate behavior

* Accurately monitor and record their own
behaviors

« Reward themselves for appropriate
behavior or use of skill
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A Case for Self Management

A FI R Autism Focused Intervention
Resources and Modules
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Specific Skills That Can Be
Addressed Using Self Management

 |Increasing Task Completion

* Requesting Help

* Responding to Verbal Initiations

» Decreasing Inappropriate Verbalizations

» Decreasing Stereotypic Behaviors

* Increasing Classroom Rule Following

* Increasing transitions and schedule following
* |ncreasing Play Skills

EVIDENCE
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Think - Pair - Share

Describe a student you think could benefit from SM and
the skill or behavior you would work on
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Steps to Assess the Learner

1. ldentify the target skills or behavior
2. Collect baseline data through direct observation

3. Establish a goal or outcome that clearly states:
— when the behavior will occur
— what the target skill is
— how the team will know when the skill is mastered

—Autism—
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Are Frequency or Interval Methods

More Appropriate?
Interval Frequency
* Do you want to * Do you want to
iIncrease amount of Increase or decrease
time spent doing the number of times a
something? behavior occurs?

* Do you want to use a  |s it feasible to record
time sampling method EACH occurrence?
to increase or
decrease a behavior?

CAPTAIN EVIDENCE
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Practice with Feedback

Let's

Practicel

If you are working with Alex to increase the amount of time he
will spend in the group before wandering off and his baseline
indicates he will stay with the group an average of 2 minutes at
a time during a 10 minute group activity, what might the initial
interval for self monitoring be?

CAPTAIN
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Identify a Cueing Device

Examples of cuing devices include:

Alarm clocks,
Kitchen timers,

Stop watches,
\/ Timers on iPhones, iPods, or tablets,
Teacher tapping the learner’'s shoulder or desk,

Watches with beeping or vibrating alarms
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Selecting Recording Devices/Methods:

Self-monitorin ? is an

Paper/Pencil e R

behavior change.

* Clickers g .

 Token Boards .-\ g v g
R 5L |

« Moving Obijects or Giving Tickets Al O

=P

Using Technology

TALK
TICKET®

CAPTAIN
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Directions:

Cach time you do the target beraviordzkill, c'rcle a number. Start ot ‘4! and counidown o ‘1! or ‘Blastoff’. on Task Off Task

When you reach 'Blastoff’ you ges a reward.

3! 2l

11

Blastoff!

You get a
reward!

SELPA Content Lead

EVIDENCE

Based Practices
—Autism—

MARIN
COUNTY
QQQQQ

CAPTAIN www.captain.ca.gov




Steps for Implementing Self
Monitorin

1. Teach learner to demonstrate/discriminate between
occurrence vs non-occurrence

Teach learner to use the recording system

Teach and reinforce accuracy of self monitoring in
“practice context”

4. Practice self monitoring with accuracy in “authentic
context”

5. Set a criterion for reinforcement for behavior
change

6. Teach learner to initiate reinforcement when
criterion is reached

w N
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Teach Learner To Demonstrate the
Behavior/SKkill

« Demonstrate the target behaviors or demonstrate
the absence of the behaviors if reduction is the
goal

* Accurately record when the learner has or has not
demonstrated the target behavior

» May require intentional discrimination training and
role playing of example and non-example

CAPTAIN
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Teach Learner to Use the
Self Recording System in
Practice Context

» Use modeling and prompting to assist the
student with learner to use the recording system

« Set up role plays to practice

« Reinforce student for using it more
iIndependently and with accuracy

CAPTAIN EVIDENCE
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Video Example: Learning to Self
Record in "Practice Context”
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Set Up Cues and Remind the
Student To Use SM System

« Use priming/pre warning to set up for success

 Visual cues can be very helpful as reminders
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(&) EXPECTED &)

* Using kind words
* Calm body
» Calm voice
* Respecting other’s
personal space(bubble)
« Doing homework
« Follow diredions
= Put up dothes
= Go to bed
= Clean room

(=) UNEXPECTED (=)

» Using meon words
» Not nice body
» Arguing
* Getting in people’s
personal space{bubble)
« Being unsafe
= Standing on
furniture
« Not following directions
= Snooking out
of bed

How do I feel?

When | Go Into Class.....

@ I use a quiet voice.
Vl have quiet hands

I will follow
directions.

Emotion Thermometer

Angry/Explosive
How cous # fasd?

Whet do [ 47

How co Thook?

Wit con ather peaghs co?

Agitated

How does # fed?

What b [ do?

How do Llock?

What con other people do?’

Aroused

How coas £ fed?

TN Whatdbld?

How co Took?

Wihct can ather peasle o7’

Calm
How cons # Fa?

Whet co [ 7

How co Thock?

@_\ [ will start and finish

my work.

Y ¥y Lo

the little black duck
e el e i e

Wit con ofher peogh do?
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Practice in “Authentic Context”

 Prompt the learner (as needed) to self-record
accurately at the appropriate time

* Reinforce all accurate self-recordings at the
appropriate time (prompted and unprompted)

« Fade prompts until the learner self-records
(without prompts) with accuracy 80% of time

CAPTAIN EVIDENCE
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Video Example of Practice in Authentic
Context
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—
' Self-management

C heck for Accu racy A H R M -—Recording Sheet for Observer—-

Learner's Name: Date/Time:

Observeri(s):

Target BehaviorsSkill:

Autiom Focused Intervention
Rezources & Module:

Directions:
Place an U’ r tho approprate time intorval * tho loarne: 'z ongaging in the target skil a3t ary time. Fallowing

the abiesvatar, record the tatal nurmbaer of intorva'a that the loarner was ergagirg the sohaviae,

e L o ——

intervals

SELPA Content Lead
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Once Accurate: Set Criteria for
Reinforcement

« Using your baseline, set criteria for earning
reinforcement

« Start with small change (e.g. 10% increase or
decrease)

* Increase the expectations gradually over time by:

— Changing the frequency expectations
— Expanding the recording intervals

. EVIDENCE
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Practice with Feedback

Let's

Practicel

Back to Alex..... His baseline was that he would wander after
an average of 2 minutes and you have taught him now how to
Self Monitoring accurately when the timer goes off to indicate
if he was "In the group” or “Out of the group”. What would be a
good criteria to set for him to earn reinforcement for a 10
minute group activity?

CAPTAIN
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Teach Student To Indicate When
Reinforcement is Earned

« Set up the monitoring system to indicate when
criteria is met

« Teach student to communicate to appropriate
adult when they have met the criteria for earning
reinforcement

CAPTAIN EVIDENCE
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Think - Pair - Share

What are some good methods for
student to indicate when they have
earned their reinforcer?
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My Takeaways

1.What are 4 things you remember from today's
training?

1.What are 2 things you see yourself doing?

1.What is the 1 thing you can implement
tomorrow?
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O Estabishing a
Roal or outcome
that dearly states
when the
tehaviar wil
CCCLr, what the
1arget s«llis, ano
how the team will
“ow when the
skil s mastereg.
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Self-management (SM)
—Implementation Checklist-—
Observation n[—l

Date
Obsarver's Initials
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After the Training...

Please complete the Post Training Survey
that will be sent to your email
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