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Evidence Based Practice 
Training:

Functional Behavioral Assessment 
(FBA)

Adapted from Sam, A., & AFIRM Team. (2015). Functional 
Behavioral Assessment. Chapel Hill, NC: National Professional 
Development Center on Autism Spectrum Disorder, FPG Child 

Development Center, University of North Carolina. Retrieved from 
https://afirm.fpg.unc.edu/functional-behavior-assessment

https://afirm.fpg.unc.edu/functional-behavior-assessment
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What is CAPTAIN?

The California Autism Professional Training 
And Information Network (CAPTAIN) is an 
interagency network developed to support 

the understanding and use of evidence 
based practices (EBPs) for individuals 
affected by Autism across the state of 

California
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Marin County SELPA in partnership with CAPTAIN, are members of 
the Statewide System of Support as the Special Education Content 

Lead for Autism.  
This project is funded by the California Department of Education and 

the California Collaborative for Educational Excellence. 

What is CAPTAIN?
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Systems 
Support 

Information
Session

Workshop/
Training

Implementation 
Coaching

Systems 
Support

Levels of Professional 
Development 

to Reach Implementation

This is a Workshop/Training and is 
designed to increase your KNOWLEDGE 
of the topic.  Implementation supports to 
assist you with use of this EBP will be 
outlined following the 
TRAINING/WORKSHOP 
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Before We Begin…

Please complete the Pre-Training Survey 
sent to your email
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What are Evidence Based Practices?

NCAEP definition of an EBP:

“Focused intervention practices that have evidence 
of efficacy in promoting positive outcomes for 
learners with ASD.”

Steinbrenner, J. R., Hume, K., Odom, S. L., Morin, K. L., Nowell, S. W., Tomaszewski, B., Szendrey, S., McIntyre, N. 
S., Yücesoy-Özkan, S., & Savage, M. N. (2020). Evidence-based practices for children, youth, and young adults with 
Autism. The University of North Carolina at Chapel Hill, Frank Porter Graham Child Development Institute, 
National Clearinghouse on Autism Evidence and Practice Review Team.
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Evidence Based Practice Matrix (28 EBPs)

AVAILABLE ON CAPTAIN WEBSITE
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Selecting EBPs
Before beginning a new practice with a learner, it 
is important to follow four planning steps
1. Identify the behavior
2. Collect baseline data on the behavior
3. Establish an observable and measurable goal
4. Choose an EBP

– Consider the child and family characteristics
– Consider the teacher and team characteristics
– Consider other available resources
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Selecting an EBP Checklist
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High Quality Training:
Autism Focused Intervention Resources and Modules  (AFIRM)
Designed to help you learn the step-by-step process of  planning for, 
using, and monitoring EBPs with learners with  Autism from birth to 

22 years of age
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Core Components:  
Learning Objectives

• Learn basic knowledge about Functional 
Behavior Assessment (FBA)

• Apply FBA knowledge in activities to 
promote real world understanding

• Familiarize with assessments and data 
collection 

• Generate hypotheses based on results of 
the analysis 
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What is an FBA?

● An FBA is used to generate a hypothesis regarding the function 
of interfering behavior. The following set of strategies are 
utilized:
- Describing the interfering behavior
- Identifying antecedent and consequence events
- Developing a hypothesis of the function of the behavior
- Test the hypothesis through implementation of strategies
- FBA is used to develop behavior plans which include 

selecting appropriate EBPs to prevent, teach and reinforce 
alternative behaviors
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When Should FBA Be Considered?

If no then FBA may not 
be needed. IEP team 
may decide if it is 
necessary.
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Goals that can be addressed 
through FBA

• Decrease interfering behaviors

• Increase appropriate behaviors

• Increase classroom engagement

• Decrease self-injurious behavior
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How can FBA help?
Supports teachers and practitioners by:

• Providing information about when, where, and why the 
interfering behavior occurs 

• Developing a hypothesis concerning the 
reason/function

• Building effective positive behavioral supports and 
skills teaching plans
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Where is FBA in the PBIS 
Continuum of Supports?

Because FBA is highly 
individualized and result 

in a student specific 
behavior support plan, it 
is typically conducted as 

part of Tier 3.
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Think - Pair - Share
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How are FBA’s being used?

Functional behavior 
assessments can be used 

by a variety of 
professionals, including 

teachers, special educators, 
therapists, 

paraprofessionals, and early 
interventionists in 

educational and community-
based environments 

Real Life Scenarios

https://afirm.fpg.unc.edu/functional-behavior-assessment/lesson-1-basics-fba/how-fba-being-used
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Steps for FBA: Planning
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Establish a Multidisciplinary Team
The team should include the following: 

● The learner’s teachers (special education teacher and general education 
teacher if the learner spends part of the day in the general education 
classroom)

● Related service personnel (e.g. speech-language pathologist, 
occupational therapist, behavioral therapist) who have regular 
involvement with the learner

● Paraprofessionals who work directly with learner
● Learner’s parents or family members
● Learner with ASD (if developmentally appropriate)

Designate an FBA coordinator that has training and experiencing conducting 
FBA’s. 
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Identify and Define the Interfering 
Behavior 

The team can consider the following questions to help 
select the interfering behavior:

● Is the behavior dangerous to the learner or others?
● Does the behavior interfere with learning (e.g., academic, 

social)?
● Does the behavior interfere with socialization or acceptance 

from peers?
● Is the behavior disruptive or intense on a frequent basis?
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Operationally Define the Behavior
• Specific
• Observable
• Measurable

Example Non Example

Juan yells “No” in a voice 
loud enough to be heard in 
the next room when music 
class is over

Juan gets angry when music 
class ends and acts 
inappropriately
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Practice with Feedback

Turn these examples into operational definitions of 
behavior:

1. Jane throws a tantrum when asked to go to circle 
time

2. When recess is over, Matthew bites himself
3. Sam is mean to his peers during group work
4. Jonelle used bad language when she is told to 

stop doodling in class
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Select Assessment Procedures
Formal and informal assessments should be 
used to gather information about the behavior:

• Behavior Assessment System for Children 
(BASC-III)

• Functional Assessment Screening Tool 
(FAST)

• Problem Behavior Questionnaire (PBQ)
• Motivation Assessment Scale (MAS)
• Functional Assessment Interview (FAI)
• Student Directed  FAI
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Develop a Plan for Collecting Data

• The team should collaborate to develop a 
plan to ensure data is collected on the 
interfering behavior

• Data should be collected across times, 
activities, locations, etc

• Select length of time data will be collected
• Determine who will collect the data
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FBA Planning Worksheet
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Steps for Using/Conducting FBA
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Data Collection for FBA

Types of Data to Collect
• A-B-C 
• Frequency/Duration/Intensity

– Event Recording
– Time Sampling
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ABC Data

• Will help team 
determine the 
probably cause(s) 
and function(s) of the 
behavior
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Data Collection 
• Will help the team 

determine when the 
behavior is most likely 
to occur and not occur 
and “severity” of 
behavior

• Establishes baseline to 
set goals and measure 
improvement 

• Frequency, duration 
and/or intensity
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Practice With Feedback
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Think - Pair - Share

● Which data collection methods have you utilized 
in your practice

● Discuss how you identified which data collection 
method to use

● How have you planned for consistency of the 
data collection across the students day?
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The information and data collected should be able to answer 
the following questions:

● How long has the behavior been 
interfering with the learner’s 
development and learning?

● Does the behavior involve aggression 
or damage to property?

● Where is the behavior occurring?
● What activities is the learner 

participating in when the behavior 
occurs?

● What are others (teacher, peer, 
practitioner) doing when the behavior 
occurs?

● What is the proximity of others (e.g. 
teacher, peer, practitioner) when the 
behavior occurs?

● What is the noise level in the 
environment when the behavior 
occurs?

● How many peers and adults are 
present when the behavior occurs?

● What other environmental conditions 
(e.g. lighting) are present when the 
behavior occurs?
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The information and data collected should be able to answer the 
following questions:

● Does the behavior occur because the 
learner is being asked to 
demonstrate a skill that he/she 
cannot perform (e.g. talking with 
peer, completing a difficult math 
assignment)?

● Does the learner exhibit other 
behaviors immediately before the 
behavior occurs (antecedents)?

● What happens immediately after the 
interfering behavior occurs 
(consequences)?

● What is the noise level in the 
environment when the behavior 
occurs?

● How many peers and adults are 
present when the behavior occurs?

● What other environmental conditions 
(e.g. lighting) are present when the 
behavior occurs?

● Does the behavior occur because the 
learner is being asked to 
demonstrate a skill that he/she 
cannot perform (e.g. talking with 
peer, completing a difficult math 
assignment)?

● Does the learner exhibit other 
behaviors immediately before the 
behavior occurs (antecedents)?

● What happens immediately after the 
interfering behavior occurs 
(consequences)?
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Analyzing Collected Data
Behavior functions typically fall into two categories:
● To get or obtain
● To escape or avoid

Get/Obtain or Escape/Avoid

Attention/Interactions

Food/Drink

Tangible Items

Activities

Sensory or 
Physiological/Autonomic 
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Practice With Feedback:
What is/are the Probable 
Function(s)

Get/Obtain or Escape/Avoid

Attention/Interactions

Food/Drink

Tangible Items

Activities

Sensory or Physiological/Autonomic 
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Behavior Scenarios
1. At the end of recess when asked to transition in, Marcus falls to the 

ground and refuses to go inside.  Teachers try to prompt him verbally 
and do not allow him to continue playing, but the behavior continues 
to occur each day.  The activity that follows recess is ELA, which is a 
non-preferred activity for him.  He typically returns to class about 10 
min into the activity. 

2. Brad often says “Rude” things like “You are Stupid” to peers during 
group work whenever they want to do things in a different way than he 
does.  When this occurs, teachers often temporarily remove him from 
the group, explain to him why his behavior is not okay, how it may 
influence peers feelings about him and they provide him strategies for 
how to be more flexible in the group.

3. Lacy often becomes aggressive towards peers when they have a toy 
she wants.  She will grab it, hit them and push them away from the 
toy.  Peers usually give up the toy and cry or move away.  WHen staff 
see it, they move in to mediate the interaction, typically prompting 
sharing or asking for a turn.
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Develop Hypothesis Statement

● Following the analysis of the data, the hypothesis 
statement can be developed

● The hypothesis statement should include the 
following:
○ The setting events, immediate antecedents, and immediate 

consequences that surround the interfering behavior.
○ A restatement and refinement of the description of the interfering 

behavior that is occurring.
○ The probable function the behavior serves (i.e., get/obtain, 

escape/avoid …)



www.captain.ca.gov

Hypothesis Statement
Example:

“When asked to complete an assignment independently in 
the general education setting, Brad screams and says, ‘no’, 
because he in currently unable to complete the work as it 
is presented without assistance and accommodations.  He 
is then allowed to sit in the identified ‘safe place’ in the 
classroom and use a fidget toy.  The probable function of 
the behavior is to escape/avoid work.”
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Determine The Replacement 
Behavior(s) to Teach and Reinforce
Functionally Equivalent Replacement Behavior(s):
1. Result in the same outcome as the interfering 

behavior
2. Should be efficient and able to be reinforced in the 

current context

Other Skills to Teach:
1. Result in reinforcement in the context
2. Are more socially accepted/valid than the interfering 

behavior
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Practice With Feedback:
What are the Replacement 
Behavior(s)

For Each Behavior Scenario identify a 
FERB and an additional skill to teach 
that will replace the interfering behavior
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Behavior Scenarios
1. At the end of recess when asked to transition in, Marcus falls to the 

ground and refuses to go inside.  Teachers try to prompt him verbally 
and do not allow him to continue playing, but the behavior continues 
to occur each day.  The activity that follows recess is ELA, which is a 
non-preferred activity for him.  He typically returns to class about 10 
min into the activity. 

2. Brad often says “Rude” things like “You are Stupid” to peers during 
group work whenever they want to do things in a different way than he 
does.  When this occurs, teachers often temporarily remove him from 
the group, explain to him why his behavior is not okay, how it may 
influence peers feelings about him and they provide him strategies for 
how to be more flexible in the group.

3. Lacy often becomes aggressive towards peers when they have a toy 
she wants.  She will grab it, hit them and push them away from the 
toy.  Peers usually give up the toy and cry or move away.  WHen staff 
see it, they move in to mediate the interaction, typically prompting 
sharing or asking for a turn.
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Testing the Hypothesis
• Test the developed hypothesis by modify the setting/activity to 

determine if the behavior occurs more or less. 
• Testing can occur over several days or weeks to confirm the cause  

or function of the interfering behavior.
• If the behavior involves risk of injury or damage, skip this step and 

move into full implementation of your Behavior Intervention Plan 
(BIP).
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Develop the Written Behavior 
Intervention Plan (BIP)

Components of The BIP

1. Behavior definition and perceived function
2. EBPs to use to Prevent, Teach and Reinforce
3. Response from staff when interfering behavior occurs
4. Goals, Objectives and Data collection plan
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Monitoring Use and Effectiveness 
of BIP
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Ongoing Data 
Collection and 
Analysis
Data to focus on:

– Frequency of 
interfering behavior

– Duration of 
interfering behavior
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Data on the Replacement Behavior(s)

• Helps team measure 
the improvement or 
lack of

• Helps team know if 
plan is being 
implemented as 
intended

• May indicate that 
more FBA needs to 
be done
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Next Steps Based on Learner

Learner making 
progress?
• Continue to use 

selected strategies
• Continue to monitor 

progress

Learner not making 
progress?
Questions to ask:
• Is the behavior well 

defined?
• Is the behavior 

measurable and 
observable?

• Are staff member 
implementing 
strategies/EBPs with 
fidelity?
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Resources and Tools
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My Takeaways

1.What are 4 things you remember from today’s 
training?

1.What are 2 things you see yourself doing?

1.What is the 1 thing you can implement 
tomorrow?
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What’s Next
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After the Training…

Please complete the Post Training Survey
that will be sent to your email
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captain@marinschools.org

CAPTAIN

CAPTAIN

CAPTAIN_EBPS

@CAPTAIN_EBPS


